
Pathways to Literacy – notes for trainers 
 
 
Contents              
 
How to use Pathways to Literacy 
Description of the materials and suggestions for using them 
In training sessions 
 
Context 
Developments in the past decade and their impact on deaf 
children’s language and literacy development. 
 
Section 1 Hugh 
Hugh is a pre-schooler.  His mother reads a selection of books  
with him at home, encouraging him to join in with telling the story. 
 
Section 2 Dom 
Dom is a Reception class pupil. He  takes 
part in whole-class and small-group literacy activities. He then works individually 
with his teacher of the deaf and Teaching Assistant to assess his skills using 
games and software. 
 
Section 3 Anthony 
Anthony is in Year 2.  He has additional learning needs and is  
working below the level of his peers.  His teacher of the deaf employs a  
variety of strategies to encourage his literacy skills. 
 
Section 4 Josh 
Josh’s Year 3 class is studying myths, legends and fables and his mainstream 
teacher uses good strategies to include him. Josh also 
works in a small group with his TA to develop his language and writing skills. 
 
Section 5 Lia 
Lia is a Key Stage 2 pupil.  Her Teacher of the Deaf is supporting her creative 
writing skills through a series of drafts using story-boards. 
 
Section 6 Katie 
Katie is in Year 4.  She works with her Teacher of the Deaf to improve her ability 
to infer information in text using a history topic.   
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Section 7 Olivia 
Olivia is in Year 5 and supported by her mainstream teacher, her Teacher of the 
Deaf and her Teaching Assistant in different ways.  The professionals  
collaborate to ensure consistency of provision and common targets 
 
Section 8 Noshin 
Noshin is a Key Stage 3 pupil.  She works with her ToD in a 1:1 
tutorial, using websites to explore the use of idioms. She also follows up a history 
topic and finally she  employs her literacy skills to help her to revise  
work covered in French lessons. 
 
Section 9 Eve 
Eve is in Y11 and studying Romeo and Juliet for GCSE English.   
Her ToD checks she is confident analysing literary works and the  
technical language involved. 
 
Themes  
The DVD can support training and discussion of topics which may 
relate to different age groups or be of specific concern to the  
participants.  Suggestions are made for using short clips from two  
or more sections to explore these areas. 
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How to Use Pathways to Literacy  
 
In developing Pathways to Literacy, the Ewing Foundation has collaborated with 
fellow professionals to collect real-life examples of deaf children building their 
literacy skills.   Parents, teachers of the deaf, mainstream teachers and teaching 
assistants are featured, demonstrating ways in which deaf children can be 
encouraged to become proficient, confident and enthusiastic about reading and 
writing.  
 
Pathways to Literacy comprises these notes and a DVD for use in planning staff 
training sessions. Participants might include a range of adults supporting a deaf 
child’s language and literacy development (eg mainstream teachers, teaching 
assistants, speech and language therapists and parents), while the trainers are 
most likely to be teachers of the deaf.   
 
The DVD features different settings, ranging from pre-school to Key Stage 4, and 
demonstrates some of the ways deaf children are supported in-class, in small 
groups or in 1:1 tutorials in order to develop their literacy skills.  
 
The opening sequence shows brief clips from some of the sections to set the 
scene and explain the rationale of Pathways to Literacy.  Trainers may find it 
helpful to view this section before planning for a training session in order to clarify 
their own aims and decide which sections of the DVD to use.  Whether the 
introduction will be shown to participants will depend on a number of factors 
including the amount of time available, the prior knowledge of the participants 
and the intended learning outcomes of the training session. 
 
These notes provide suggested formats for training sessions, including 
references to sections of the DVD, additional activities and discussion points.   
They are, however, only intended to provide guidance and should be adapted, 
supplemented or replaced to meet the needs of particular groups.   
There are suggestions about likely responses but these are only to provide a 
guide for trainers who will need to be prepared to incorporate actual responses 
into the discussion and provide additional points if important aspects are not 
highlighted by participants. 
There are suggested responses that it is likely participants will make – obviously 
these cannot be guaranteed, but trainers may find it useful to consider how to 
incorporate such suggestions into their presentation. 
 
The materials can be used in various ways: 
• Each section of the DVD can be viewed as a stand alone case study, 

supported by training notes to highlight and extend key issues and strategies 
shown.   

• The trainer can concentrate on a particular theme and select short clips from 
two or more sections of the DVD to support this. 
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• The training notes might be adapted and used to discuss video clips of 
children known to the participants and to explore issues of particular interest. 

• Sections of the DVD may be used to investigate issues of concern to 
participants, possibly identified through pre-course questionnaires 

• Additional resources and activities may be included to meet identified training 
needs and the time available. 

• The DVD may be viewed by itself for ideas to encourage literacy (although 
this was not the intention in its development and viewing the DVD in this way 
should not be regarded as a substitute for training). 

 
It is important to remember that support should reflect a child’s actual level of 
competence, which may not match that of their peers or may show specific ‘gaps’ 
in knowledge or understanding directly attributable to their hearing loss.  When 
using these materials, sections of the DVD and discussion topics should be 
selected according to their relevance to the audience or setting rather than 
because of the chronological age of the child featured. 
 
Pathways to Literacy is not intended to address the issue of developing literacy 
with children who have significant additional needs.  Children with Moderate 
Learning Difficulties or Specific Language or Literacy Difficulties for example or 
those who have recently arrived in the country with little or no English may need 
specific strategies to promote literacy skills. 
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Context 
 
Technological advances, changes to the curriculum and developments in 
education, health and audiology practices in the past decade have greatly 
enhanced the achievements and aspirations of deaf children.   
 
The Newborn Hearing Screening Programme ensures that virtually all babies are 
screened for deafness within the first few days of life and accurate diagnosis 
made within a few weeks.  This, in turn, allows for the early fitting of appropriate 
hearing aids, giving the baby access to a range of meaningful sounds. Families 
of children with a profound hearing loss may consider cochlear implants.  
Communication options and language development can be discussed with a 
visiting teacher of the deaf and progress monitored using the appropriate Early 
Support materials. 
 
These early and effective interventions mean that deaf children can experience 
and access sound (including speech) from an early age and it is reasonable to 
expect them to make progress in acquiring language and literacy at a rate 
comparable to their hearing peers.  However, these developments alone cannot 
guarantee educational success.  The deaf child’s progress must be monitored so 
that strategies can be adapted to best suit individual needs.  
 
 
 
Further information:  
Newborn hearing screening:  www.nhsp.org.uk  
Language development 0-5: Early Support Monitoring Protocol for Deaf Babies 
and Children www.earlysupport.org.uk  
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Section 1  - Hugh  
 
 
Synopsis: 
Hugh is a pre-schooler.  His mother is reading a selection of books with him at 
home, encouraging him to join in with telling the story. 
 
 
Background information: 
• Name: Hugh 
• Age at diagnosis: early weeks 
• Audiological information: cochlear implant 
• Age at time of filming: 3 years 4 months 
• Setting: Early Years; at home with mother 
 
 
The following clip may show Hugh: 
• becoming familiar with a range of books, understanding that their content has 

meaning and regarding reading as a pleasurable activity 
• developing confidence and appropriate vocabulary  
• relating stories to his own experiences and imagining possible/alternative 

developments of the story 
• developing his auditory memory 
 
 
Discussion point:  Before viewing the DVD clip, discuss the language and 
literacy skills we are trying to develop with pre-school children.  What strategies 
might be used in the home and how might deafness impact upon them? 
 
DVD clip  (approximately 7 minutes 29 seconds) 
 
Discussion topics: 
What does this clip demonstrate? Responses might include: 
• Use of familiar material encourages the child to join in. 
• Discussion of pictures/dialogue. 
• Enjoyment of reading the books – positive role model. 
• Position - sitting close to child. 
• Use of hearing instrument. 
• Pace of reading (rate of utterance). 
• Acceptance of Hugh’s contributions whilst modelling more mature vocabulary. 
• Mother allows Hugh’s responses to guide the discussion. 
 
Are Hugh’s mother’s actions different from those of a mother with a hearing 
child? 
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What are the advantages and disadvantages of readin g with a deaf child in 
this way?  Responses might include: 
• Promotes physical and emotional closeness between mother and child. 
• Quiet, familiar environment and speaker is close to microphone. 
• The child might be overwhelmed by different books being read at one time. 
• Knowing when a favourite book no longer stimulates interest or progress. 
• Mother can elaborate Hugh’s vocabulary. 
 
What preparation would be needed for this type of s ession?  Responses 
might include: 
• Acquire a good range of books (consider discount stores; mail order clubs; 

buying secondhand; books as gifts and joining the local children’s library). 
• Setting aside time for reading with the child. 
• Ensure hearing instruments are working effectively. 
• Identifying an appropriate space – would this session be as effective if mother 

and Hugh were sitting at a table? 
 
How could the activities shown be built upon in the  future? Responses 
might include: 
• Finding books on a similar theme or in the same series. 
• Doing some of the activities described in the stories. 
• Pointing out real-life examples eg a cuckoo clock in someone’s house. 
• Experiencing things that have been read about eg watching ballet on 

television; if in London, going to visit Buckingham Palace. 
• Extending use of print in home and environment eg packaging, shop names. 
• Using emergent writing – sending cards, shopping lists etc. 
 
What was the ratio of adult:child input?  How might  this differ in other early 
years settings and what would the possible impact b e? Responses might 
include: 
• Mother led the activity (because she can read!). 
• Hugh contributed by supplying words he knew or making comments. 
• Hugh joined in where he felt confident and considered questions posed by 

mother. 
 
How can Hugh’s ‘progress’ be measured and monitored ?  Responses might 
include: 
• Informally; mother recognises what Hugh finds stimulating and provides new 

materials to encourage ‘next step’. 
• Using the ES Monitoring Protocol for Deaf Babies and Children to chart his 

language development. 
• Why should his progress be measured?  Reading with mother is a natural 

activity. 
 



 8 

 
Activities: 
Monitoring progress 
(This may need a brief introduction, but for the purpose of this activity does not 
require a deep knowledge or experience of the Monitoring Protocol.) 
• Relevant pages from the Early Support Monitoring Protocol for Deaf Babies 

and Children (including level 2 materials) will be distributed for you to work on 
in pairs or small groups.   

• Watch the DVD clip again and fill in the sheets to show Hugh’s current level. 
• Whole group discussion:  

o Is Hugh functioning at a similar level across all areas?   
o What use can be made of this information? 
o Is this an appropriate tool for measuring the outcomes of the activity 

we have watched? 
o Would his progress indicate his language and other skills are age-

appropriate? 
 
Pre-school literacy 
(Depending on the number of participants, this activity could be a whole-group 
discussion or carried out in groups of 4-5; it relies on participants having 
knowledge of a particular child.) 
• Think of a pre-school child you know. 
• Outline what you know about their emerging literacy skills: 

o What settings do they experience (eg home, childminder, nursery)? 
o What literacy input do they receive? 
o How would you describe their progress? 

• Identify similarities and differences between their development and Hugh’s. 
How does this affect the literacy provision required? 

 
 
Further suggestions for trainers: 
Resource awareness 
• Provide a display of books and resources suitable for a pre-schooler. 
• Prepare a pro forma review sheet in advance that enables participants to 

score against a range of criteria eg suitable age range; text-led or picture-led; 
opportunities for discussion; what activities are involved eg pop-up books; 
aspects of language/literacy most likely to be involved; possible learning 
outcomes etc. 

• Ask the participants to work in pairs or small groups, to select one of the 
resources and complete a review of it. 

• Ask each pair or group to feed back on their analysis. 
• Whole group discussion:  

o Are there any resources which were felt to be inappropriate for a deaf 
pre-school child?  

o Is chronological age an indicator of the suitability of materials for deaf 
children? 



 9 

o Do deaf children need ‘special’ resources? 
o How can families be encouraged to make best use of resources and 

materials to which they may have access? 
 
Other Early Years settings 
• Discuss some of the alternative settings in which deaf children aged 0-5 may 

spend part of their day or week eg day-care nursery; with a childminder; 
nursery school or other pre-school provision (ask for suggestions).   

• Ask participants to work In pairs or small groups to  consider one of these 
settings and discuss the following questions: 

o What activities might take place to encourage a love of books and 
develop early literacy skills? 

o What is the likely adult : child ratio? What is the impact of this? 
o How might early literacy activities in these settings differ from reading 

at home with mother? 
o How would the provision you make for a deaf child differ to that for 

other children in your care?  
o What strategies would you need to consider? 
o Are there wider issues in which you would need training? 
o Where might you get support or advice on helping a very young deaf 

child appreciate literature? 
• Conclude with a plenary that includes feedback from these discussions. 

 
 
Further information: 
 
Bookshine project – free books for deaf babies and their families; part of the 
Bookstart project www.bookstart.org.uk  
 
NDCS Helping your deaf child to learn NDCS (2004)  
 
Statutory Framework for the Early Years Foundation Stage: Setting the 
Standards for Learning, Development and Care for Children from birth to five 
DCSF Publications (2008) 
 
Watson, L and Swanwick, R  Parents’ and Teachers’ Views on Deaf Children’s 
Literacy at Home: Do They Agree?  In Deafness and Education International 
10(1):22-39 (2008) 
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Section 2 - Dom  
 
Synopsis: 
Dom is in the reception class of his local mainstream school.  He takes part in 
whole-class and small-group activities. His is then involved in an individual 
session with his Teacher of the Deaf and Teaching Assistant. 
 
 
Background information: 
• Name: Dom 
• Age at diagnosis: Early weeks 
• Audiological information: cochlear implant and hearing aid 
• Age at time of filming: 5 years 3 months 
• Setting: Reception class, mainstream school; mainstream teacher and 

teaching assistant 
 
 
The following DVD clip may show: 
• Work from Phases 1 and 2 (Letters and Sounds) 
• Support in a whole class lesson 
• A small group playing with sounds in the role play area with a Teaching 

Assistant supporting learning 
• Continuing the learning from the whole class lesson through a range of play 

activities 
• Specialist staff assessing Dom’s early reading and writing skills. 
• Adult-led shared reading 
 
 
Discussion point:   Before viewing the DVD clip, discuss how deafness might 
impact on the skills a child brings to a literacy lesson and affect the strategies 
you might use. 
 
 
DVD clip  (approximately 8 minutes 10 seconds) 
 
 
Discussion topics: 
What does this clip demonstrate? Responses might include: 
• Dom’s ability to participate in the group session and his responses. 
• Sensitive support from a Teaching Assistant 
• Use of a range of activities (formal and play; adult and child-led ) to reinforce 

learning about the link between letters and sounds. 
• Use of personal FM system. 
• Use of IT resources to support learning  
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• Assessment by Teacher of the Deaf – using computer activity to assess 
awareness of letters and sounds; word recognition bingo with ToD and TA; 
construct and read back simple sentences using Clicker. 

• Collaboration between staff to ensure consistency. 
• Use of emerging skills to read real books. 
• Involvement of the family in supporting reading. 
 
What are the advantages and disadvantages of these strategies? 
Responses might include: 
• Dom is in appropriate groupings to meet specific aims. 
• A variety of strategies helps to prevent boredom. 
• Ways that indicate this is an inclusive setting. 
• Regular assessment of progress enables appropriate targets to be set. 
• Does Dom miss out on other activities by being withdrawn for small group or 

1:1 support? 
• Balance of child and adult led activities when significant additional adult 

support is needed 
 
What preparation would be needed for this type of s ession?  Responses 
might include: 
• Discussion and planning between all professionals involved. 
• Ensuring correct programmes are loaded onto laptop. 
• Mechanisms in place for recording assessment results, setting targets and 

planning. 
• Allocation of time and space for 1:1 sessions. 
• Gathering appropriate resources for activities. 
• Specialist skills and understanding. 
 
How could the activities shown be built upon in the  future? Responses 
might include: 
• Other activities to support reading. 
• Use of a variety of reading materials to encourage appreciation of a variety of 

genres. 
• Encouraging independent use of books e.g. in a book corner. 
• Deciding on appropriate targets and the strategies to support them. 
• Supporting language development through discussion during book sharing. 

sessions 
 
What was the ratio of adult:child input?  Is this a ppropriate?  Responses 
might include: 
• Proportion of adult-led activities whilst still in the Foundation Stage 
• Dom responds to adult questions; does not have a chance to initiate 

discussion or activity apart from the role play session. 
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Activities: 
“Teaching must always be based on assessment”.   Work in pairs to discuss 
this statement; you might like to consider some of the following questions:   
• Do you agree with this statement?   
• Can effective teaching take place without assessment? 
• What is the purpose of assessment?   
• What forms might it take?   
• How might the results of assessment inform teaching strategies and content? 
 
Group activities 
(Depending on the number of participants, this could be a whole-group 
discussion or carried out in groups of 4-5; it relies on participants having 
knowledge of a particular child.) 
Think of a child you know in Reception or Year 1. 
• How is their literacy affected by other factors such as language level; previous 

experience; additional needs 
• What group activities are used to develop language and literacy? 
• How might the success of these strategies be assessed? 
• Identify similarities and differences between this child’s literacy development 

and Dom’s. 
 
Further suggestions for trainers: 
Learning through play 
• Ask participants to work in pairs or small groups and to think of chanting or 

activity games that could be used to develop phonic awareness. 
• Ask them to select one to present to the whole group with an explanation of 

which particular skills it would be develop and how it could be incorporated 
into the planning of a lesson. 

(You may find it helpful to have a display of books of traditional children’s songs, 
stories and artefacts to stimulate ideas eg We’re Going on a Bear Hunt.) 
 
“Must have opportunities to read real books with ad ult support”   
• Brainstorm the ways in which deaf children in a Reception class may access 

real books and how they might be supported. 
• Take some of the suggestions and develop them: 

o Are there particular titles or series that participants recommend? 
o What makes them appropriate? 
o What are their main features – illustrations, size and quantity of text, 

cover design, characters …? 
o How would children be encouraged to read – individually, reading in 

pairs, taking turns round the group …? 
o What form might support take? 

• Compare participants’ experiences of using books with deaf children in 
Reception – identify successful strategies and challenges. 
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“His listening skills are such that he can particip ate in the phonic work of 
his class.”   
• Ask participants to discuss how they would decide whether a deaf child’s 

listening skills enabled them to take part in phonic activities. 
• What strategies might they employ if a deaf child had difficulty taking part in 

this type of mainstream class activity? 
 
 
Further information: 
 
www.nfer.ac.uk/gripping-assessment-primary 
www.atl.org.uk/publications-and-resources/education-publications/assesment-
literacy.asp 
 
Statutory Framework for the Early Years Foundation Stage: Setting the 
Standards for Learning, Development and Care for Children from birth to five 
DCSF Publications (2008) 
 
www.woodlands.junior.kent.sch.uk/interactive/literacy.html#3 
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Section 3 - Anthony  
 
Synopsis:  
Anthony has additional learning needs and is working below the level of his 
peers.  His teacher employs a variety of strategies to encourage his literacy 
skills. 
 
 
Background information: 
• Name: Anthony 
• Age at diagnosis: Early weeks  
• Audiological information: Two hearing aids 
• Age at time of filming: 5 years 3 months 
• Setting: Year 1, mainstream primary school, supported by teacher in an 

individual lesson 
 
 
The following DVD clip may show: 
• 1:1 support for a deaf child with additional learning needs. 
• support for a child working below his chronological level. 
• strategies to aid word recognition and writing skills. 
 
 
Discussion point:   Before viewing the DVD clip, discuss how additional learning 
needs might impact on a deaf child’s literacy development and affect the 
strategies you might use. 
 
 
DVD clip  (approximately 2 minutes, 18 seconds) 
 
 
Discussion topics: 
What does this clip demonstrate? Responses might include: 
• A range of strategies. 
• Anthony is physically involved with tasks eg pointing, moving objects, using 

the keyboard, highlighting text. 
• Use of questions and discussion by the teacher. 
 
What are the advantages and disadvantages of these strategies?  
Responses might include: 
• Anthony follows instructions; does not initiate discussion or activities. 
• This might help him feel secure / unthreatened by literacy tasks. 
• Variety of activities keeps him engaged. 
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What preparation would be needed for this type of s ession?  Responses 
might include: 
• Knowledge of / familiarity with suitable resources. 
• Resources readily to hand but not ‘stacked up’ in front of the child. 
• Understanding a pupil’s levels across the curriculum. 
• Identifying the pupil’s personal interests and incorporating them. 
 
How could the activities shown be built upon in the  future? Responses 
might include: 
• Dictating own version of the story. 
• Developing different styles of writing e.g. Instructions for washing football kit – 

this could involve the family; Reasons for choosing football team members 
e.g. can score goals; can get past all the others; will pass the ball to others 

• Developing his interest in football by writing own imaginative stories about 
football stories e.g. friends go out in the street to play football and the ball 
goes into a garden / breaks a window; what happens next? 

• Finding out about his favourite football team. 
 
What was the ratio of adult:child input?  Is this a ppropriate?  Responses 
might include: 
• Adult-led. 
• Focussed closely on Anthony’s level of need. 
• Anthony makes appropriate responses to direct questions. 
• What opportunities are there for Anthony to initiate activities. 
 
 
Activities: 
“…additional practice in writing, which may include  the use of writing 
software.” 
(If possible, have 4-5 different literacy programmes loaded on to computers 
ready for use so participants can compare and discuss their relative merits. Most 
companies will be able to provide demonstration CDs of their products or limited 
access to their websites for use in this way.) 
• Which software packages are you aware of? 
• Which (if any) do you currently use? 
• Can you suggest programmes that might be particularly helpful? 
• [If possible] With a partner, spend 20 minutes looking at the different 

programmes; make a note of the key features and how you might (or might 
not) use them with deaf children who have additional learning needs. 

 
Implementing strategies 
(Depending on the number of participants, this activity could involve the whole 
group or be carried out in groups of 4-5; it relies on participants having 
knowledge of a particular child.) 
Think of a deaf child you know who has additional learning needs. 
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• What strategies are used to develop language and literacy? 
• How do literacy strategies used with this child differ from those used with 

hearing children of the same age? 
• How do the literacy strategies used differ from those used with deaf children 

of a similar age who do not have additional needs? 
• How might the success of these strategies be assessed? 
• Identify similarities and differences between this child’s development and 

Anthony’s. 
 
 
Further suggestions for trainers: 
Appreciating the problem 
• Ask participants to work in pairs 
• The first person describes to their partner what they did at the weekend; they 

cannot use words containing the letter ‘e’. 
• The second person describes what they will do when they get home but 

cannot use words containing the letter ‘a’. 
• Discuss their experiences of trying to process the necessary information 

(word retrieval, spelling, syntax, semantics) whilst trying to give a fluent 
account. 

 
It’s all Greek to me 
(You will need to prepare slides in advance and have a stopwatch or watch/clock 
with a second hand.  The source does not matter, although the text should be 
suitable for adults.) 
• Display a short paragraph of English text; ask participants to copy it down 

accurately and then raise their hand.   
• Make a note of the time taken between you giving the instruction and the last 

person completing the task. 
• Display a similar amount of text but in a language using a different writing 

system eg Russian, Greek, or Japanese. 
• Participants again copy it while you record how long the task takes. 
• Discuss any differences in the time taken for each task and possible reasons 

(eg not understanding the meaning of what was being copied; needing to 
spend longer observing characters before being able to reproduce them) 

 
 
Further information: 
 
SERSEN Mapping the Way: Strategies and resources for the practitioner working 
with children with deafness and additional specific language and literacy 
difficulties http://www.sersen.uk.net/docs/MappingtheWay.pdf  
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Section 4 – Josh 
 
Synopsis: 
Josh is Dom’s older brother.  He is in Year 3 at his local mainstream school.  His 
class is working on myths, legends and fables. Josh works in a small group with 
his TA to develop his writing in this genre. 
 
 
Background information: 
• Name: Josh 
• Age at diagnosis: 1 ½ years 
• Audiological information: cochlear implant and hearing aid 
• Age at time of filming: 8 years 6 months 
• Setting: Year 3 mainstream school, mainstream teacher and TA 
 
 
The following DVD clip may show Josh: 
• identifying features of a given genre. 
• Support strategies used by class teacher and Teaching Assistant 
• developing appropriate language and style to write in a specific genre. 
• extending his vocabulary and using complex sentences in his writing. 
 
 
Discussion point:   Before viewing the DVD clip, discuss how deafness might 
impact on a child recognising different genres and incorporating appropriate 
features in their own writing. 
 
 
DVD clip (approximately 5 minutes 13 seconds) 
 
 
Discussion topics:  
What does this clip demonstrate? Responses might include: 
• Whole class discussion of features of a specific genre ie myths. 
• Use of whiteboard, DVD, individual whiteboards and pairings in whole group 

discussion. 
• Use of strategies such as recapping contributions from the class, noting main 

points on the board to support a deaf pupil (and possibly other pupils too) 
• Discussion and writing in small group with TA. 
• Josh’s willingness to contribute to discussions. 
• Flexible use of personal FM and soundfield system. 
• Planning for a written task. 
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What are the advantages and disadvantages of these strategies?  
Responses might include: 
• Josh is included in most of the process. 
• He feels confident in contributing to discussions and questions. 
• Working with TA alone or in pairs keeps him focussed and can identify any 

misunderstandings quickly. 
• Does working with the TA prevent him interacting more with the other children 

and teacher? 
 
What preparation would be needed for this type of s ession?  Responses 
might include: 
• Collaboration and planning between mainstream teacher and TA regarding: 

o the content and aims of the lesson (both whole class and small group) 
o which aspects Josh would require specific TA input/support. 
o which resources were to be used eg books, whiteboard, DVD. 
o the key vocabulary to be used. 

 
How could the activities shown be built upon in the  future? Responses 
might include: 
• Children writing their own ‘myths’. 
• Dramatising well-known myths; researching information on the internet. 
• A themed week including book displays and non-uniform fancy dress day. 
• Visit to local museum to see paintings/artefacts relating to the topic. 
• Small groups study different myths eg Greek, Norse, Gaelic and write a report 

to share with the whole class. 
• Individual work to focus on Josh’s language and literacy needs 
 
What was the ratio of adult:child input?  Is this a ppropriate?  Responses 
might include: 
• Discussions and activities mostly adult-led. 
• Children encouraged to answer direct questions and take part in paired 

discussion. 
 
Activities: Using technology  
• Watch the DVD clip about Josh again. 
• Note the use of technology to improve listening and learning conditions for 

Josh. 
• In pairs, consider the use of assistive technology in your setting:  

o What is available?  
o How often is it used?  
o How confident are you in its use? 
o How would you decide what to use and when? 
o Could your current practice be improved to help deaf children 

participate in lessons? 
• Feedback one key point from your discussion to the whole group 



 19 

 
Impact of the age of diagnosis 
• Watch the clips of Dom and the introductory clip of him and Josh reading with 

their mother.   
• Dom and Josh are brothers, but their deafness was diagnosed at different 

ages.  Is this reflected in their progress? 
• How might Dom’s reading compare to Josh’s when he reaches that age? 
 
 
Further suggestions for trainers: 
Cross-curricular themes 
• Ask participants to suggest ways that the information and skills used in 

literacy - such as exploring the genre of myths - could be linked to other areas 
of the curriculum.  How could those curriculum areas be used to further the 
development of literacy skills? Suggestions might include: 

o Geography – where did this myth originate?  What was the climate 
like?   What was the main trade/industry of the people? How much 
contact would the people have had with other countries/people? 

o History – when is this myth supposed to have happened? When was it 
believed? What else was happening in the world at that time?  Is there 
any factual basis for the myth? 

o RE/PSHE – do similar stories appear in other cultures/religions? 
o Science – is there any foundation for the descriptions of mythical 

creatures? 
o ICT – computer-based research into the origins of particular myths. 

• Ask how many participants have experience of working in a cross-curricular 
themed way and whether it is viable in their current setting 

• What would be the advantages and disadvantages for a deaf child such as 
Josh? 

 
 
Further information: 
 
Sparkle Box – free printable Early Years and Key Stage 1 resources  
 
www.sparklebox.co.uk 
 
www.sheffield.gov.uk/education 
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Section 5 – Lia 
 
 
Synopsis: 
Lia is in Key Stage 2 and receives1:1 support from a teacher of the deaf.  They 
collaborate on developing an original story, using commercial resources as a 
stimulus, then working through draft formats.  The final stories are stored so that 
Lia can read and share them. 
 
 
Background information: 
• Name: Lia 
• Date at Diagnosis: Early weeks 
• Audiological information: one cochlear implant 
• Age at time of filming: 8 years 5 months 
• Mainstream school, support from Teacher of the Deaf 
 
 
The following DVD clip may show Lia: 
• developing confidence and skills in writing her own material. 
• reading aloud and appreciating her completed work. 
• extending her language. 
 
 
Discussion point:   Before viewing the DVD clip, discuss how deafness might 
impact on a child’s writing skills and discuss some of the strategies you might 
use. 
 
 
DVD clip  (approximately 3 minutes 56 seconds) 
 
 
Discussion topics: 
What does this clip demonstrate? Responses might include: 
• One-to-one session with Teacher of the Deaf. 
• Use of commercial resources to help Lia structure a story. 
• Discussion between Lia and Teacher of the Deaf to develop vocabulary and 

ideas. 
• Teacher of the Deaf scribes first draft as Lia dictates; the story is then 

reviewed and edited so Lia can write her final version. 
• Lia’s stories are collated so that she can read and share them. 
• Using direct audio input lead to connect her cochlear implant to the computer. 
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What are the advantages and disadvantages of these strategies?  
Responses might include: 
• The support materials help Lia to focus on the structure of her story (who did 

what, where, outcome) and develop her ideas. 
• Over-use of the stimulus could lead to Lia’s writing becoming formulaic. 
• ToD scribing first draft takes pressure off Lia so she can concentrate on 

constructing the narrative and achieve the first stage of the process quickly. 
• First draft gives Lia a working document to develop and refine her story and 

check spellings, vocabulary, grammar and punctuation; this could focus on 
key areas identified in Lia’s individual learning plan 

• Lia has a permanent record of her stories which give her a sense of 
achievement and provides a record of her progress. 

• Scribing by Teacher of the Deaf could prevent Lia from developing ‘rough 
notes skills’. 

• The Direct Audio Input (DAI) lead helps to maximise the benefit of her 
cochlear implant 

• Lia learns how technology can help her access sound and becomes 
independent in its use. 

• Discussion helps Lia’s language development. 
 

What preparation would be needed for this type of s ession?  Responses 
might include: 
• Acquiring appropriate resources. 
• Clear planning with Lia so she understands the process, its aims and 

projected outcomes. 
• Identifying an appropriate working area so that the dialogue between Lia and 

her Teacher of the Deaf is not interrupted. 
• System for storing Lia’s completed stories.  (could be electronic and 

interactive) 
• Purchasing appropriate DAI lead. 
• Negotiating planned absence from mainstream lesson. 
• Considering relevance to mainstream curriculum. 
 
How could the activities shown be built upon in the  future? Responses 
might include: 
• Using desktop publishing software to produce final anthology of Lia’s stories 

to share with other pupils, family et al. 
• Composing stories with a similar format without use of support materials  
• Lia to make her own notes for the first draft. 
 
What was the ratio of adult:child input?  Is this a ppropriate?  Responses 
might include: 
• Lia’s thoughts and composition stimulated by input from ToD. 
• Lia contributed a lot verbally and with confidence within a familiar context. 
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Activities:  
Stimulating ideas 
• Lia’s ToD used a commercially-produced resource to stimulate Lia’s literacy 

and story-telling skills. In small groups, consider other ways that a deaf child 
might be helped to develop these skills – this could involve resources or 
strategies you have used, or new ideas generated by your discussion 

• Feed back to the whole group with one suggestion. 
 
 
“Lia was born before the Newborn Hearing Screening Programme (NHSP) 
was in place and because of the delay in diagnosis and subsequent 
implantation, her listening and language skills are  delayed.” 
(Depending on the number of participants, this activity could be a whole-group 
discussion or carried out in groups of 3-4; it will help if participants have 
knowledge of a particular child’s age of diagnosis.) 
• Work in pairs or small groups to discuss the following questions: 

o What evidence is there that Lia’s listening and language skills are 
delayed? 

o What advantages might younger deaf children, who were identified 
NHSP, have with regard to listening and learning? 

• Consider a deaf child with whom you are familiar: 
o How old they were when there deafness was identified? 
o How old they were when they received their hearing instruments? 
o In your opinion, how has the age of diagnosis and intervention 

impacted upon their communication and literacy skills? 
 
 
Further suggestions for trainers: 
Harnessing technology 
• Ask participants to consider the use of technology to help deaf pupils make 

optimal use of their hearing eg personal FM systems, soundfield systems, 
interactive white boards, computer 

• What do they have in place in their setting(s)? 
• How do they ensure that pupils have an optimal speech input signal at all 

times? 
 
Favourite resources 
• Discuss literacy resources participants find useful or have seen but not tried. 
• Exchange information about where to get samples, arrange demonstrations 

by manufacturers or suppliers; discuss annual exhibitions such as the 
Education Show, Birmingham; BETT, Olympia; regional SEN exhibitions.   

• Use internet links (if available on the day) to get more information about some 
of these resources. 

• Based on a particular child, plan an activity making optimal use of technology. 
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Further information: 
 
Connevans – information about equipment and products for deaf people 
www.connevans.com  
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Section 6 – Katie 
 
 
Synopsis: 
Katie has good natural language and is confident discussing her work.  Her 
teacher of the deaf works with her to recognise that information is not always 
stated in text but is inferred.  Using a history topic, they deduce information about 
the lives of two young Victorian girls. 
 
 
Background information: 
• Katie 
• Age at diagnosis: 1 year 11 months 
• Audiological information: cochlear implant and hearing aid 
• Age at time of filming: 9 years 3 months 
• Setting: Year 4 mainstream primary school with support from ToD 
 
 
The following DVD clip may show Katie: 
• developing skill and confidence in identifying inferred information. 
• applying this skill across the curriculum. 
 
 
Discussion point:   Before viewing the DVD clip, discuss how deafness might 
impact on a child’s ability to recognise inferred information. 
 
 
DVD clip  (approximately 4 minutes 49 seconds) 
 
 
Discussion topics: 
What does this clip demonstrate? Responses might include: 
• Reading aloud with ToD and recognising/discussing implicit information. 
• Extending and supporting work covered in mainstream class. 
• Developing sequencing skills. 
• Discussing vocabulary. 
• Reading information and deducing implications. 
• Using language confidently ”You don’t know what a servant is?” 
 
What are the advantages and disadvantages of these strategies?  
Responses might include: 
• 1:1 work is seen to be relevant to mainstream studies. 
• Katie realises that text may have different layers of meaning. 
• Materials are carefully selected to ensure they can meet the aims of the 

session and complement the mainstream curriculum. 
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What preparation would be needed for this type of s ession?  Responses 
might include: 
• Liaison between ToD and mainstream teacher. 
• Identifying suitable materials to use in1:1 to reinforce subject knowledge and 

allow work on inference to continue. 
 
How could the activities shown be built upon in the  future? Responses 
might include:  
• Consider other members of the fictional household, how they would behave, 

what their duties might be – do we know this, or deduce it from other 
information we have? 

• Use newspaper clippings to distinguish between what is known and what is 
inferred; how the information given alters our perception of events or people. 

• Ask Katie to write a description of a person that can suggest certain features 
without saying so explicitly eg imply age by their level of energy, or social 
status by what they wear. 

 
What was the ratio of adult:child input?  Is this a ppropriate?  Responses 
might include: 
• Discussion and activity led by Teacher of Deaf. 
• Katie responds quickly, appropriately and with humour. 
• Katie could probably have taken the initiative more in leading the 

conversation and expanding ideas. 
 
 
Activities: 
Literacy doesn’t just happen in English lessons 
• Consider the different subjects on the curriculum then, in small groups, pick 

one to focus on and select an age-appropriate topic. 
• If it were possible for a deaf pupil to have a half-hour 1:1 session with a ToD 

on this subject, what literacy issue would you highlight? 
• What strategies might be used to address this issue? 
• Could a TA deliver this 1:1 session (with guidance from the ToD)? 
• Feed back your thoughts to the whole group. 
 
Considering comprehension 
(Depending on the number of participants, this activity could be a whole-group 
discussion or carried out in groups of 3-4; it will help if participants have 
knowledge of a particular deaf child.) 
Consider a deaf child you know. 
• When they read, are they able to consider inferred information, or do they 

work at a purely literal level? 
• How does their interpretation of information differ from hearing children of a 

similar age? 
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Further suggestions for trainers:  
Who Am I? 
• Prepare in advance several small bags containing miscellaneous items that a 

person might carry with them eg  bus/train/car park tickets; bunch of keys; 
pens; cash; comb; receipts; flyers  … (none of the items gives a personal 
name or home address). 

• Participants work in small groups and try to deduce as much as possible 
about ‘their’ person eg gender, age, interests, type of home, occupation, 
hobbies, marital status … As an option, different contexts may be given eg a 
man walks into a police station and says he doesn’t know who he is; you find 
a handbag on a bus; a cyclist has been in knocked down and is dazed and 
incoherent… 

• Each group writes a short biography of ‘their’ person based on what the 
possessions infer. 

• Discuss whether other groups would have drawn different conclusions given 
the same clues; what enables us to make these assumptions? eg experience, 
stereotypes, logical deduction … 

• How can deaf children acquire the knowledge that enables them to recognise 
inferred information in text?  

 
Do you know me? 
• Select and photocopy short passages from a range of literature (classics, 

children’s, contemporary, historical, European, American …); try not to pick 
pieces that are too readily identifiable. 

• Participants work in small groups, each of which is given one of the extracts. 
• What can be deduced about the main character featured: their age, 

occupation, interests, skills; what they are doing, what has already happened 
to them and what happens next? 

• Discuss how the text provides clues that enable them to make these 
assumptions. 

• Do they know where the passage has come from? 
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Section 7 – Olivia  
 
 
Synopsis: 
Olivia is supported by her mainstream teacher, her teacher of the deaf and her 
teaching assistant in different ways.  The professionals collaborate to ensure 
consistency of provision and common targets. 
 
 
Background information: 
• Name: Olivia 
• Age at Diagnosis: 3 ½ years 
• Audiological information: cochlear implant and hearing aid 
• Age at time of filming: 9 years 5 months 
• Setting: Year 5, mainstream primary school, supported by TA and ToD 
 
  
The following DVD clip may show: 
• Olivia improving her use of punctuation in both class and tutorial settings 
• Learning to work within a group, developing listening skills 
• Olivia using a range of reading skills to understand meaning in her reading 

books 
• Following an individual spelling programme with a Teaching Assistant 
• Professionals collaborating to set targets and identify appropriate support and 

resources. 
 
 
Discussion point:   Before we see the DVD clip, let’s discuss how deafness 
might impact on a child’s understanding of punctuation and grammar and the 
skills different professionals might contribute in addressing these issues. 
 
DVD clip  (approximately 8 minutes 51 seconds) 
 
Discussion topics: 
What does this clip demonstrate? Responses might include: 
• Collaboration between mainstream teacher, Teacher of the Deaf and 

Teaching Assistant. 
• Class discussion about punctuation for a piece of text. 
• Small groups develop actions and sounds to represent punctuation marks. 
• Teacher of the Deaf supports Olivia’s group and reinforces with one-to-one 

session. 
• Using phonics skills to support spelling. 
• Making sense of text read aloud. 
• TA delivers programme to develop vocabulary and spelling strategies. 
• Discussion of text to ensure understanding and development of ideas. 
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What are the advantages and disadvantages of these strategies?  
Responses might include: 
• Need good time-management for the classroom activities. 
• Range of learning styles engaged. 
• Olivia does not always work with the same partner/group. 
• All professionals are aware of aims and strategies involved. 
 
What preparation would be needed for this type of s ession?  Responses 
might include: 
• Timetabled meetings between professionals. 
• Keeping accurate, accessible records of activities and progress. 
• Careful planning to enable 1:1 sessions to take place with minimum disruption 

to Olivia’s accessing of the full curriculum. 
• Clear understanding of targets, strategies and roles of different professionals. 
 
How could the activities shown be built upon in the  future? Responses 
might include:  
• Encourage Olivia to use appropriate punctuation in her own creative writing. 
• Incorporate newly-learned spellings into creative writing. 
 
What was the ratio of adult:child input?  Is this a ppropriate?  Responses 
might include: 
• Adult leads discussion, but Olivia elaborates her answers and contributes 

fully. 
 
 
Activities:  
“Olivia’s language is delayed, so she benefits from  opportunities for 
expanded discussion” 
• Watch this clip again. 
• What evidence is there of Olivia’s delayed language? 
• In pairs or small groups, consider what opportunities there might be for 

‘expanded discussion’ across the curriculum. 
 
Punctuation and spelling 
(Depending on the number of participants, this activity could be a whole-group 
discussion or carried out in groups of 4-5; it relies on participants having 
knowledge of a particular child.) 
• Think of a Key Stage 2 deaf child with whom you are familiar. 
• What impact does their deafness have on their understanding of punctuation?  

Try to think of 2-3 examples 
• What impact does their deafness have on their spelling? 
• What strategies could you use to address these issues? 
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• Identify similarities and differences between this child’s use of punctuation 
and accurate spelling and Olivia’s. 

• In what ways do you collaborate with others to ensure maximum progress 
 
 
Further suggestions for trainers:  
Aides-memoire  
• Look at the clip of Olivia spelling ‘because’ using the mnemonic ‘big elephants 

cry and upset small elephants’. 
• Discuss the benefits and problems of such strategies and ask for examples 

participants may have used. 
• Ask participants to suggest words pupils often have trouble spelling and list 

them on the board/flipchart (spelt correctly!). 
• In pairs or small groups, devise strategies that might help deaf pupils 

remember the correct spellings for some of these words. 
• Feedback to whole group and compare suggestions. 
 
  
Further information: 
 
BBC http://www.bbc.co.uk/schools  
 
Primary Resources – free teaching resources, lesson plans, teaching ideas and 
worksheets for primary schools http://www.primaryresources.co.uk   
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Section 8 – Noshin  
 
Synopsis: 
Noshin is being supported by her ToD in a one-to-one tutorial.  They are revising 
work covered in other mainstream subjects. 
 
 
Background information: 
• Name: Noshin 
• Age at diagnosis: 3 ½ years  
• Audiological information: Two post-aural haring aids 
• Age at time of filming: 12 ½ years 
• Setting:  Year 7; mainstream secondary school 
 
 
The following DVD clip may show Noshin: 
• Consolidating her knowledge in subjects across the curriculum. 
• Gaining a better understanding of the use of common idioms. 
• Using literacy skills to expand vocabulary through the history curriculum 
• Using literacy to support the acquisition of a modern foreign language. 
 
 
Discussion point:   Before we see the DVD clip, let’s discuss how deafness 
might impact on a child’s understanding of ‘figures of speech’ and discuss some 
of the strategies you might use. 
 
 
DVD clip  (approximately 5 minutes 41 seconds) 
 
 
Discussion topics: 
What does this clip demonstrate? Responses might include: 
• Reading aloud with ToD  
• Developing vocabulary 
• Using IT to explore idioms; relating her growing understanding to previous 

experience  
• Confirming new history vocabulary through the printed word 
• Using of software to support French vocabulary. 
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Discussion topics: 
What does this clip demonstrate? Responses might include: 
• Expanding the discussion beyond the content of the book (ie exercise on 

idioms using computer). 
• The need to be flexible in using resources; TopicBox is a website for primary 

schools  
• The Teacher of the Deaf allowing Noshin to make mistakes and find out 

correct solution to questions for herself 
• Use of opportunities for wider discussion eg author, bubonic plague, Venice. 
• Use of post-it notes for questions to be dealt with later – collaboration 

between staff, sharing knowledge across subjects. 
• A lot of different topics covered in a short space of time. 
• Support decisions being made by the Teacher of the Deaf “I may keep you 

out of English because I know what’s being covered”. 
 
What are the advantages and disadvantages of these strategies?  
Responses might include: 
• Support is being provided by the same ToD for all subjects, providing 

consistency. 
• Use of materials other than the text and personal experience to expand 

knowledge and understanding. 
• Too many subjects covered in one session; not enough time to concentrate 

and consolidate one area. 
• Developing key skills through other subject areas. 
 
What preparation would be needed for this type of s ession?  Responses 
might include: 
• Negotiation between ToD and mainstream subject teachers. 
• Research appropriate websites/programs. 
• Identifying key vocabulary presented. 
 
How could the activities shown be built upon in the  future? Responses 
might include:  
• Encourage appropriate use of idioms in Noshin’s own writing. 
• Discussion/activity with a group of other pupils of common idioms and their 

meanings. 
• Writing as well as reading in French; discussion of different spelling patterns 

in a different language 
 
What was the ratio of adult:child input?  Is this a ppropriate?  Responses 
might include: 
• Very adult-led. 
• Noshin responds to direct questions or instructions with natural,  

conversational English 
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Activities:  
“Because of her hearing loss, Noshin is less experi enced in the use of non-
literal language.” 
• Why might a child’s hearing loss affect their use of non-literal language? 
• Brainstorm: suggest common figures of speech (list them on the 

board/flipchart). 
• In pairs or small groups, discuss what some of them mean and how they are 

used in everyday conversation and writing. 
• What are their origins?  Do you need to know their origins in order to use 

them appropriately? 
• How can the terms be explained to deaf pupils and how can pupils be 

encouraged to use them appropriately in their own creative writing?  
• Feedback to whole group and compare suggestions. 
 
“Noshin can even use her reading to support the acq uisition of a foreign 
language” 
 (Depending on the number of participants, this activity could be a whole-group 
discussion or carried out in groups of 4-5; it relies on participants having 
knowledge of a particular child.) 
Think of a Key Stage 3 deaf child with whom you are familiar. 
• What impact does their deafness have on their ability to learn a foreign 

language?   
• What strategies could you use to address these issues? 
• Identify similarities and differences between this child’s progress in a foreign 

language and Noshin’s. 
 
 
Further suggestions for trainers:  
Exploring online resources 
(For this activity you will need computers connected to the internet) 
• Working in groups of 2-3, participants discuss which subjects they teach and 

identify useful websites they are familiar with (ideally, one suggestion from 
each participant). 

• List these websites and display on a flipchart or whiteboard 
• Each group is given a particular subject (not necessarily one they teach) and 

uses the internet to identify three useful websites not already identified.  They 
spend approximately five minutes exploring each website and summarise 
their opinions eg: 

o Is it easy to access? 
o Are the contents of an appropriate level? 
o Is it suitable for pupils to use or primarily designed for teachers? 
o What difficulties/benefits might it present for deaf pupils? 

• Write a summary on flipchart paper to be displayed for the remainder of the 
session 
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• One person (trainer?) to take responsibility for typing up the findings and 
distributing to participants by email. 

 
 
 
Further information: 
 
Deafness and Foreign Languages www.hilarymccoll.co.uk/deafness.html   
 
Topic Box   http://www.topicbox.co.uk  
 

120 IDIOMS AT YOUR 

FINGERTIPS 

by June Nicols 

 

ISBN 1-874534-34-9 
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Section 9 – Eve 
 
 
Synopsis: 
Eve is in Y11 of her mainstream secondary school and is studying Romeo and 
Juliet for GCSE English.  Her teacher of the deaf is working with her to ensure 
she is clear about the way literary works can be analysed and that she is 
confident about the technical language involved. 
 
 
Background information: 
• Name: Eve 
• Early weeks 
• Audiological information: Bone Anchored Hearing Aid 
• Age at time of filming: 15 years 11 months 
• Setting: Year 11, mainstream secondary school, supported by ToD 
 
 
The following DVD clip may show Eve: 
• identifying personal strengths and weaknesses in defining and analysing 

aspects of literature 
• negotiating which areas require further study with her ToD  
 
 
Discussion point:   Before viewing the DVD clip, discuss how deafness might 
impact on a pupil’s ability to study and analyse non-contemporary texts such as 
Shakespeare. 
 
 
DVD clip  (approximately 3 minutes 18 seconds) 
 
 
Discussion topics: 
What does this clip demonstrate? Responses might include: 
• One-to-one session with ToD. 
• Discussion of language used when analysing literature so Eve can identify 

terms she does not fully understand. 
• ‘Matching’ exercise to distinguish between terms which Eve may have 

forgotten and those which she does not know at all. 
• Discussion relating terms to Romeo and Juliet. 
 
What are the advantages and disadvantages of these strategies?  
Responses might include: 
• Gives responsibility to Eve for identifying her support/learning needs. 
• Eve may claim to understand more than is actually the case. 
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• Eve is taking responsibility for her own learning 
• Good preparation for post-16 settings where she will be expected to identify 

her strengths and weaknesses and evaluate her learning. 
 
What preparation would be needed for this type of s ession?  Responses 
might include: 
• ToD needs to liaise with English teacher to ensure 1:1 session is relevant and 

accurately reflects Eve’s needs. 
• Eve needs to know what is to be discussed and to bring appropriate 

materials. 
 
How could the activities shown be built upon in the  future? Responses 
might include:  
• Eve to research terms she was unsure of and use them in analysing selected 

piece of text. 
• Apply the analysis to a wide range of literature, not necessarily all at GCSE 

level, for further practice. 
 
What was the ratio of adult:child input?  Is this a ppropriate?  Responses 
might include: 
• Led by ToD. 
• Eve contributes a lot to the discussion and how it develops. 
 
 
Activity:  
“Now she not only reads texts, but studies the lite rary techniques used by 
writers.” 
(This will require preparing materials in advance; exercises can be provided by 
colleagues teaching the subject or downloaded from suitable websites) 
• Work in small groups: each group has two envelopes, one containing terms 

used in literary analysis and the other their definitions. 
• Discuss the two sets and match them appropriately; one member of the group 

should time how long the exercise takes. 
• When you have completed the task, you will be given an answer sheet to 

check how many you got right. 
• Whole group discussion: 

o What made the task easy to complete? eg having an English teacher 
in your group; having studied text analysis in the past … 

o What were the difficulties?  Eg not having studied literature recently; 
not really having understood the terms when studied in the past; some 
terms seeming to have similar meanings 

• What difficulties do you think Eve faces in analysing text? 
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“Her understanding of the high-level literacy terms  used is still incomplete” 
(Depending on the number of participants, this activity could be a whole-group 
discussion or carried out in groups of 4-5; it relies on participants having 
knowledge of a particular child.) 
Think of a Key Stage 4 deaf child with whom you are familiar. 
• What impact does their deafness have on their ability to analyse text (and 

their anticipated grades)?   
• What strategies could you use to address these issues? 
• Identify similarities and differences between this child’s progress in studying 

literature and Eve’s. 
 
 
Further suggestions for trainers:  
See for yourself …  
• Have a selection of novels available that will be familiar to most participants 

eg popular books by J K Rowling, Roald Dahl, Jane Austen, Michael Crichton, 
John Le Carre, Barbara Cartland … 

• Display a list of terms used in literary analysis eg irony, metaphor, tone, 
personification etc 

• Working in pairs, participants look at the first page of one of the books and 
analyse: 

o which literary devices have been used; 
o what impact they have on the narrative; 
o how easy they were to identify/agree upon; 
o what would the implications for deaf pupils be in identifying these 

techniques and appreciating their influence in driving the story. 
 
Let’s be creative! 
• Devise a brief list of random items/situations/characters.  Eg: Ann, a spatula 

and a frog; walking on the beach, Dr Who and a chimneypot; a gunshot; a 
ten-pound note and brushing teeth.  Use one list for everyone or put individual 
words on cards and distribute 3-4 randomly to each person/pair. 

• Ask participants to work individually or in pairs to compose the opening 
paragraph of a short story, incorporating the words they have been given. 

• Either they then briefly describe how the story might progress and what 
literary devices they have incorporated into their opening paragraph e.g. tone, 
humour, irony, pathos, metaphor, simile … Display the work so participants 
can compare the different ways the topic has been addressed, the literary 
strategies employed and how the starting point has been incorporated into 
different genres.  

• Or the compositions are swapped between participants for analysis. 
• Whole group discussion on how conscious people were of using specific 

techniques and how easy they believed it would be for a reader to identify 
them.  Would this be any harder for a deaf reader?  Why? 
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Further information: 
 
http://www.bbc.co.uk/schools/gcsebitesize/english_literature/dramaromeojuliet/ 
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Themes  
 
This section looks at the ways in which the DVD can support training and 
discussion of topics which may relate to different age groups or be of specific 
concern to the participants.  You will find it helpful to build your presentation 
around two or more short clips, rather than focussing on one complete section 
which may contain less relevant material. 
 
 
Making sense of reading   
Reading is much more than simple word recognition or technical decoding of 
text.  Reading skills develop and become more sophisticated as children grow 
older, in a similar way to language and social skills.  
 
To open up discussion and generate ideas, trainers may find it helpful to show 
the following excerpts from the DVD:  
• Reading with mother: Hugh  sitting with mother while she reads and discusses 

Angelina at the Palace – pleasure of hearing a story and recognition that 
printed words have meaning,  they relate to illustrations and that pages turn in 
one direction to enable the tale to progress logically. 

• Reading to mother: Dom and Josh  reading aloud - reinforcement of reading 
skills learned at school; pleasure in sharing their growing skills; enabling 
parents to plan linked activities, acquire reading materials of a similar level 
and recognise their child’s achievements. 

• Reading own work: Lia  reads stories she has written and collated. 
• Reading between the lines: Katie  discusses with her ToD whether a 

description applies to a rich girl or a servant. 
• Getting technical: Eve acquires the skills to analyse text. 
 
 
Assessing/monitoring progress   
Assessing children’s literacy skills is important for setting new targets and 
measuring progress across the curriculum.  As well as formalised measurement 
tools, many activities allow for the informal assessment of progress. 
 
To open up discussion and generate ideas, trainers may find it helpful to show 
the following excerpts from the DVD: Teacher of the Deaf and TA undertaking 
activities with Dom – assessing his recognition of letters, words and sounds. 
• Using Clicker 5 – Dom composes simple sentences; Anthony  re-tells a story 

he has read with his Teacher of the Deaf 
• Collating stories and re-visiting them to show progress – Lia.  
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Developing independence   
Literacy underpins all aspects of life, so it is important for pupils not only to 
perform exercises correctly under supervision, but to extend their autonomous 
reading and writing skills. 
 
To open up discussion and generate ideas, trainers may find it helpful to show 
the following excerpts from the DVD:  
 
• Oral anticipation of familiar story – Hugh  takes pleasure in completing 

sentences his mother is reading. 
• Drafting own story with support – Dom constructs simple sentences using 

Clicker 5; Lia  constructs stories using a formula for stimulus and working 
through drafts with increasing independence. 

• Identifying own learning needs – Eve is able to recognise aspects of the 
GCSE syllabus she is confident about and those which require further 
revision. 

 
 
Activities for acquiring/reinforcing literacy skill s 
Appreciating the sounds of words, understanding grammatical structures, 
extending vocabulary and accurate spelling can all be developed using a variety 
of group and individual activities. 
 
To open up discussion and generate ideas, trainers may find it helpful to show 
the following excerpts from the DVD:  
• Games incorporating literacy skills – Dom’s class use the activity Where’s 

Your Momma Gone? to explore phonemes and their corresponding 
graphemes    Olivia’s class devise actions and sounds to indicate 
punctuation marks. 

• Oral repetition of familiar facts – Hugh  can recite sections of familiar stories 
from memory 

• Silly Soup- Dom works in a small group with a TA to identify rhyming words 
• Commercial resources – Dom’s ToD and TA play word bingo with him to 

assess his recognition of common words; Lia uses resources to stimulate her 
creative writing. 

• Sequencing – Katie puts a scullery maid’s daily activities into chronological 
order to demonstrate her understanding of the text. 

 
 
Using ICT  
Modern classrooms provide a huge range of opportunities to incorporate the use 
of ICT in assessment, teaching and learning and revision. 
 
To open up discussion and generate ideas, trainers may find it helpful to show 
the following excerpts from the DVD: Using Clicker to develop writing skills – 
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Dom  constructs simple, early sentences; Anthony reinforces vocabulary he has 
learned from his reading. 
• Direct input to computer – Lia’s  listening experience is enhanced by 

connecting her cochlear implant to the computer. 
• Interactive whiteboard – Olivia’s teacher uses the whiteboard during the 

lesson on punctuation; consider ways in which the whiteboard, soundfield 
system and a personal FM system might be used together to enhance a deaf 
pupil’s listening experience – Josh.  

 
 
Collaboration between professionals 
It is important for all those working with a child (and their family) to share 
information about aspects of the curriculum being studied, new language to be 
introduced, semantic and syntactic features being addressed and areas of 
progress or concern.  There should be clear responsibilities for providing types of 
support and records should be shared and accessible. 
 
To open up discussion and generate ideas, trainers may find it helpful to show 
the following excerpts from the DVD:  
• Team-teaching – Dom’s  TA works in class alongside the mainstream teacher 

and with the ToD when Dom has individual support; Josh’s TA  supports him 
in a small group of pupils when the class is asked to discuss their work. 

• Shared planning – Olivia’s  ToD and mainstream teacher discuss her 
progress in current literacy topics and how Olivia will be supported and 
assessed. 

 
 
The Importance of audiology   
Although not specifically addressed in this DVD, conscientious use of 
audiological aids that are well-maintained and meet the needs of the pupils are 
vital in giving them good access to speech sounds and, therefore, language and 
literacy.  All the children featured are using hearing aids or cochlear implants and 
there are other examples of good practice to enhance their listening experience. 
 
Discuss and demonstrate: 
• what participants know about how hearing aids and cochlear implants work, 

their advantages and limitations. 
• basic daily checking procedures, fault-finding and problem-solving 

techniques. 
• the advantages and disadvantages of personal FM systems (‘radio aids’); 

how and when to use them. 
• the impact of acoustics on the listening – and, therefore, learning experience. 
• the use of soundfield systems. 
• integrating other classroom technology eg interactive whiteboards, classroom 

computers. 
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• record keeping systems and responsibilities – make/model/serial number of 
equipment issued to each child; malfunctions, losses and breakages; settings; 
replacements or spares; responsibility for maintenance, repairs, insurance(eg 
family, school, service); modifications made by manufacturer or clinic. 

 
To open up discussion and generate ideas, trainers may find it helpful to show 
the following excerpts from the DVD:  
• Hugh – sitting on mother’s lap discussing books; proximity of speaker and 

listener; position of microphone; other factors affecting his listening 
experience. 

• Josh  uses a personal FM system.  This is linked to the soundfield system 
during whole-class work; he then changes frequencies and his TA uses her 
microphone as a ‘talking stick’ when he is working with a partner. However, 
when they are in a small group around the table the TA wears the boom mic – 
discuss the pros and cons of this and what alternatives there may be. 

• Lia  uses a direct audio input lead to link her cochlear implant with the 
computer; discuss the reasons for this. 

• Katie, Olivia and Noshin use their personal FM systems in one-to-one 
sessions with their ToDs.  They are sitting close to one another and there are 
no other discussions taking place in the rooms.  Why might you use a 
personal FM system in this situation? 
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Featured resources 
 
The strategies and resources shown in the DVD demonstrate common or current 
practice; their inclusion does not necessarily indicate any form of endorsement 
by the Ewing Foundation.  
 
 
BBC Digger and the Gang http://www.bbc.co.uk/schools/digger/ 
 
Browne, E Parkins, D and Parkins, D  Tick-Tock  Walker Books Limited (1996) 
 
Clicker 5   www.cricksoft.com  
 
Dahl, Matilda Puffin Books (2007) 
 
Dr Seuss  The Cat in the Hat (50th birthday edition)  Harpercollins Publishers 
(2007) 
 
Holabird, K and Craig, H Angelina at the Palace Puffin Books (2005) 
 
Oxford Reading Tree  
http://www.oup.com/oxed/primary/electronicresources/orto/  
 
Topic Box   http://www.topicbox.co.uk 
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